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Regulations Governing the District Plan -8 NYCRR 200.2 

 

District Plans. In accordance with Part 200.2 (c) the Regulations of the Commissioner of 

Education, the district plan for students with disabilities is to provide the following: 

1. A description of the nature and scope of special education programs and services. 

2. Identification of number and age span of students to be served. 

3. Methods to help the school district evaluate the progress towards stated objectives. 

4. A description of current and future space needs for special education programs. 

5. A description of the method by which instructional materials will be made available in 

usable alternative formats to students with disabilities. 

6. Board of Education policies and practices associated with programs and space needs. 

7. A budget to support the proposed delivery of special education programs. 

8. Date when the plan was adopted by the Board of Education. 

Statement of Assurances 

The Board of Education of the Elmira City School District, as part of a long standing 

commitment in education for all students, supports the provision of special education and related 

services for students with disabilities, offered in the least restrictive placement appropriate to 

meet the need of its students under the auspices of the Committee on Special Education and the 

Committee on Preschool Special Education.  

In support of State and Federal laws pertaining to students with disabilities, the Board of 

Education supports the full continuum of services for students in the district enable to meet, 

within the district, the needs of the majority of its classified students. 
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These programs and services are designed: 

 To afford each student with the appropriate level of support necessary to meet the New 

York State Common Core Standards. 

 To provide each student with the special educational services necessary to enable the 

student to meet his/her annuals goals. 

 To afford each identified student with the opportunity to participate to the greatest extent 

appropriate in all programs and activities offered by the District. 

 To give each identified student genuine opportunities to develop those skills and make 

those connections necessary to meet post-secondary goals. 

 

By action of the Board of Education in a regularly scheduled meeting held on April 10, 2019, the 

Board adopted its district plan as set forth below. 

 

 

Description of Special Education Programs 

The following description of special education services represents program from the least 

restrictive environment to the most restrictive.  Federal and State regulations, as well as best 

practices, require that students are educated in the Least Restrictive Environment (LRE) that 

will meet their individual needs.  The LRE is determined by the Committee of Special 

Education.  Refer to BOE policy 7616 and SED Least Restrictive Environment Field 

Advisory. 

Current educational research data has shown that students who are taught in an integrated 

setting demonstrate better academic progress than students taught in segregated settings. 

While all LRE decisions are based on individual needs, the Elmira City School District is 

committed to including as many students with disabilities as possible in the general 

educational settings to the greatest degree possible, where they have maximum exposure to 

grade level curriculum, content specialized teachers and an opportunity for enhanced social 

development. To this end, and based upon on-going meetings with our staff and 

administrators we continue to dedicate many resources toward providing inclusive 

educational opportunities for our students with disabilities in the integrated co-teaching and 

consultant teacher services district wide. 

 

Continuum of Services for Preschool students with Disabilities 

The following are a listing of the preschool programs and services that are available for 

preschool students with disabilities.  These programs and services are funded by the County 

but administered by the District Committee on Preschool Special Education.  Services are 

provided in the UPK setting, private daycare setting, home and in some cases in preschool 

classes.  

Itinerant Services: are special education or related services that focus on the nature of the 

child’s disability.  Itinerant Services may be provided it the home or in a pre-school setting. 
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Related Services: Pre-school students with disabilities may have itinerant speech, 

occupational or physical therapies or counseling depending on their individual needs These 

services are provided at the convenience of the parent, in the home, daycare or preschool 

setting.  

Special Education Itinerant Teacher: A special education itinerant teacher (SEIT) provides 

instruction in pre-academic skills and/or social skills to a preschool child with a disability in 

either the home or in a pre-school setting. 

Center Based Services: Center based special education pre-school programs may be a half 

day or full day program.  They address the overall developmental needs of the child and may 

or may not be coupled with related services, depending on the student’s needs.  The class size 

and staffing may vary depending on student needs. 

Special Class in a Segregated Setting: Special classes in segregated settings do not include 

non-disabled peers in the same class as the pre-school student with a disability. The 

placement is generally recommended when a student has multiple and/or high needs for 

special instruction and intense services. There are very few pre-school classes in segregated 

settings. 

Special Class in an Integrated Setting: A special class program in an integrated setting 

includes both disabled and non-disabled students in the same classroom. The placement is 

generally recommended when a student has fewer needs or less severe delays and also when 

it is felt that they will benefit from the modeling and interaction with non-disabled peers for 

social skills and language development.  

Preschool Students by program: 

 

 

Continuum of Services Available to School Aged Students with Disabilities 

The following are a listing of the Elmira City School District’s programs and services that 

are currently available to meet the academic, social, physical and management needs of 

students with disabilities.   

 

 

 

 

Preschool Students by Program ( March 2019)

Nature of Services Number of Students Ages

Related Services Only 104 3-5

SEIS Only 3 5

SEIS & Related Service 19 3-5

Special Class 26 4-5

Total 152
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Related Services: This is the lowest level of special education services on the least 

restrictive environment continuum.  Related services are developmental, corrective and other 

supportive services that are required to assist the student with a disability. There follows a 

summary of available related services: 

 Speech/Language services  

 Occupational/Physical therapy contracted through Arnot Health 

 Counseling provided in coordination with Chemung County Family Services as an 

outreach program for both students with and without disabilities.  School Social 

Workers employed by ECSD provide IEP counseling. 

 Teacher of the hearing impaired (THI) contracted through GST BOCES 

 Teacher of the visually impaired 

 CVI consultation: outside contract 

 Orientation and Mobility Services contract through A.V.R.E 

 Applied Behavioral Analysis/Behavioral Management Specialist: outside contact 

 Music therapy: outside contract 

    

Primary Related Services in District by Grade table 

Primary Related Services by Grade (March 2019)   

       

Grade Speech OT PT Counseling TOD Orientation/Mobility 

K 52 3   1     

1 38 4     1   

2 22 3 1   1   

3 6 1 1 1 1   

4 5 1   1 1   

5 3           

6 4           

7 1           

8 1     1     

9 1     2 1   

10         2   

11           1 

Total 133 12 2 6 7 1 

 

 

 

 

 



7 
 

Consultant Teacher Services: The district provides direct and/or indirect Consultant Teacher 

services to students with disabilities in general education classes K-12. Consultant teacher 

services direct and/or indirect means specially designed individualized or group instruction 

provided by a certified special education teacher to a student with a disability to aid such student 

to benefit from the student’s general education classes.  

Special education consultant teachers collaborate with general education teachers to plan 

instructional accommodations, modifications and specially designed instruction for students in 

the general education setting. One way in which consultant teachers and general education 

teachers collaborate is through meaningful and flexible grouping of students depending on the 

activity and learning outcomes. 

Instructional accommodations are changes in how a student accessed information and 

demonstration of learning and does not substantially change the instructional level, content or 

performance criteria.  Accommodations may include changes in presentation or format of 

instruction and/or response format and procedures, instructional strategies and time/scheduling, 

environmental considerations, equipment and physical setting. 

Modifications are changes in what a student is expected to learn to provide opportunities to 

participate meaningfully and productively with other students in the classroom and school 

learning experiences. Modifications may include changes in instructional level, content and 

performance criteria. 

Integrated Co-teaching: This program provides a special education teacher to co-teach with the 

general education teacher. In Elmira City School District this service is provided mostly at the 

secondary level. A variety of co-teaching models can be utilized in this service delivery 

including team teaching, parallel teaching, station teaching and supportive teaching. The co-

teaching model pairs a content specialist (the general education teacher) with an access specialist 

(special education teacher) to ensure that students with disabilities can be successful in the 

general education classroom.  There may be no more than 12 students with IEPs in any general 

education co-taught section or greater than 50% of the total class enrollment. Upon request, the 

State Education Department may grant a variance for one additional student.  

Resource Room Program: This program is for students with disabilities who are in need of 

specialized supplementary instruction in a small group setting for a specific subject area, such as 

English Language Arts or Math.  

 No more than five students may be placed in a resource room at any one time 

 Students are assigned to a resource room for not less than three hours a week and 

not more than 50% of their school day. The minimum time is if this is the only 

special education service the student receives. 

 A teacher assigned to teach resource room full time might have a caseload of 20 

students. If the teacher is assigned to provide resource support and other special 

education classes, the caseload is prorated based on time in each assignment area 

 Students are assigned to resource room based on their similarity of individual 

needs according to levels of academic achievement, learning characteristics, 

social and physical development and management needs.  

 A resource program supports general education through small group review, 

reinforcement of skills, remediation of learning deficits, pre-teaching new 
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concepts and supplemental reading or math instruction.  It is not intended as a 

setting to complete homework. 

 Resource room is considered a removal from general education and must adhere 

to the 36-month age span for the student grouping. 

Special Class Programs: The district provide special class programs taught by a special 

education teacher outside of the general education classes. The chronological age range within 

the special education classes for students less than 16 years of age may not exceed 36 months, 

unless the district applies for and is granted a variance from NYSED.  The district provides the 

following types of special class programs: 

Special Class- 12:1:1 ratio 

 The district operates 12:1:1 classes throughout the district. A 12:1:1 class consists of 12 

students, a certified special education teacher and a paraprofessional. 

 At the elementary level the district currently operated four 12:1:1 classes (grades K-2, 

grades 3-6). At the higher level the district operates four 12:1:1 classes (grades 10-12) 

 Students in the 12:1:1 classes receive instruction in an alternative leaning environment 

where they receive small group instruction in Reading, Math, Social Studies, Science and 

English Language Arts. These students generally have severe discrepancies between the 

academic levels and actual grade level that would prevent them from benefitting in the 

general educational classroom setting, even with supplementary aides and services. 

 Students may spend all or part of their day in the 12:1:1 class, depending on the nature 

and severity of the academic, social and management needs.  The majority students in 

this program participate in general education classes for Music, P.E., Technology, Home 

and Careers and Health. 

 The curriculum in the 12:1:1 special class parallels that of the general education program 

and include extensive modifications to the methodology that cannot be accomplished 

satisfactorily in a general education setting. Most students in this program participate in 

all district and state assessments with appropriate accommodations. 

 Students in the high school special class earn units of credit towards a Regents diploma, 

however it may take more than the traditional four years to complete the necessary course 

requirements for credits in a self-contained program. 

 Students may also receive the Career Development and Occupational Studies (CDOS) 

credential in addition to a NYS diploma or in lieu of a diploma.  The CDOS standards are 

a progression of standards for career development, integrated learning and universal 

foundation skills. The NYS CDOS Commencement Credential requires documentation 

that the student has demonstrated knowledge and skills at the commencement level of the 

CDOS learning standards. 

 

Special Class- 8:1:1 ratio 

 This district operates 8:1:1 classes throughout the district. A 8:1:1 class consists of 8 

students, a certified special education teacher and a paraprofessional.  

 At the elementary level the district currently operated 3 8:1:1 classes, one at the primary 

level and two at the intermediate level. 
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 Students in the 8:1:1 classes receive instruction in an alternative leaning environment 

where they receive small group instruction in Reading, Math, Social Studies, Science 

and/or English Language Arts. These students generally have severe discrepancies 

between the academic levels and actual grade level or behaviors that would prevent them 

from benefitting in the general educational classroom setting, even with supplementary 

aides and services. 

 Students may spend all or part of their day in the 8:1:1 class, depending on the nature and 

severity of the academic, social and management needs.  The majority students in this 

program participate in general education classes for Music, P.E., Technology, Home and 

Careers and Health. Students in the 8:1:1 generally receive related services such as 

speech or counseling that is provided in a push in model into the classroom setting when 

appropriate. 

 Most students in this program participate in all district and state assessments with 

appropriate accommodations. 

 

Greater Southern Tier BOCES: 

If we cannot meet a student’s need(s) via one of our district programs, GST BOCES programs 

are sought for meeting student’s needs with an appropriate program. By combining student 

population across multiple school districts, BOCES provides our district with the capacity to 

provide students with a program more closely tailored to the student’s educational, physical, 

social and management needs.   The district typically utilizes BOCES classes only for students 

with significant needs. Programs are supervised by the GST BOCES administrators and 

monitored by our district CSE office.  

Career Technology Education and Career Service Education classes are available through GST 

BOCES for all students, including students with disabilities. 

 

Privately Operated Programs: 

A student is placed in such a program when no public program is appropriate or available to 

meet that student’s particular need(s). The program is supervised by the administration of that 

facility and is monitored by our district’s CSE office. 

 

State Operated Schools: 

Such schools are administered by the State Education Department to meet the needs of severely 

impaired students through a variety of programs.  A student gains entrance to such schools either 

through recommendation of the CSE or through a Commissioner’s appointment following an 

independent parent/guardian application. 
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Data Tables Program by Grade 

 

Data Table Program by Disabilities 

 

 

Autism: AU, Deaf: DF, Emotional Disturbance: ED, Hard of Hearing: HH, Intellectually Delayed: ID, 
Learning Disabled: LD, Multiply Disabled: MD, Other Health Impaired: HI, Speech Impaired: SI; Blind: BL. 

 

Program by Grade (March 2019)

Grade   Consultant Integrated Resource

Special 

Class 

12:1:1

Special 

Class 

8:1:1

Special 

Class 

BOCES 

8:1:1

Special 

Class 

BOCES 

6:1:1

Special 

Class 

BOCES 

15:1

K 7 3 2 2 1 2

1 11 9 3

2 22 3 7 3 4

3 30 8 6 1 4 2

4 47 3 10 3 1

5 54 8 3 4  3

6 60  3 4 1 2

7 1 61 4 2 4

8 5 56 1 1 5 1

9 2 32 3 1 5 2 2

10 6 39  14 4 2 1

11 11 36 1 13 11  

12 16 34 1 13 7 3 5

UG7-12 4 1 1 10 4

UGK-6 4 1

Total 272 262 35 86 22 40 36 13

Program by Disability  March 2019

AU DF ED HH ID LD MD HI SI BI Total

CT 20 1 12 2 8 131 90 6 2 272

ICT 29 8 1 22 126 75  1 262

RR 15    2    2 10 1 4    1 35

SC 12:1:1 11 3 3  48 2 5 12 2    86

SC 8:1:1 15 1 23    3 1 2 17       62

SC 6:1:1 14    10    1 1 3 7       36

SC 15:1             10    2 1       13

Total 104 5 58 3 94 271 13 206 8 4 766
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Key to Disabilities 

There are 13 categories of special education as defined by the Individuals with 

Disabilities Education Act (IDEA).  In order to qualify for special education, the IEP 

team must determine that a child has one of the following: 

•Autism 

•Blindness 

•Deafness 

•Emotional Disturbance 

•Hearing Impairment 

•Intellectual Disability 

•Multiple Disabilities 

•Orthopedic Impairment 

•Other Health Impaired 

•Specific Learning Disability 

•Speech or Language Impairment 

•Traumatic Brain Injury 

•Visual Impairment 
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Methods to Evaluate Progress 

Elmira City Schools utilize student performance on Statewide ELA and Math assessments, 

NWEA, literacy testing, report cards, and Regents Exams to measure student progress toward 

graduation.  New York State Special Education Performance Plan Indicator data also assists in 

providing feedback regarding student achievement and graduation rates. 

Curriculum based measures also are used to measure a student’s progress toward meeting their 

goals.  Data is also collected in regards to progress towards IEP goal masteries. For some 

students, the New York State Alternative Assessments provides information regarding progress 

towards meeting their individual educational goals.  Additionally, data collection for the Skills 

and Achievement Credential and the Career and Occupational Studies (CDOS) credential will 

provide information regarding student progress.  

 

Allocation of Space for Special Education Programs and Services 

The Board of Education recognizes it’s recognizes its responsibility to allocate adequate and 

appropriate space for special education, programs and services that are provided by the District 

or by BOCES.  The Board affirms a commitment to serve students with disabilities in settings 

with non-disabled peers. 

Therefore, administrators will monitor the number of students with disabilities and the services 

required for those students and will anticipate future needs in order to identify current and future 

space needs.  Planning for special education programs and services will maximize integration of 

general and special education programs. 

The Superintendent with consultation with the Supervisor of Special Education will consider 

special education space needs as part of the annual budget cycle and during all long range 

facilities planning. 

 

Alternative Format Procedures 

In accordance with Chapter 377 of the Laws of 2001 and amendments to Section 200.2 of the 

Regulations of the Commissioner, the District has implemented procedures to ensure that every 

student with a disability who needs his or her instructional materials available in an alternative 

format will receive those materials at the same time that they are available to non-disabled 

students. 

 Alternative format is defined to mean any medium or format for presentation of 

instructional or assessment materials, other than traditional print materials, that are 

needed as an accommodation for a student with a disability enrolled in the school district.  

It would include, but not be limited to Braille, large print, open and closed caption, audio 

or electronic file. 
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 The need for alternative format materials will be determined by the Committee on 

Special Education and specified in the student’s IEP or by the Section 504 Team and is 

specified in the student’s Accommodation Plan. 

 The CSE or Section 504 Team will identify a case manager who will collaborate with 

school personnel, the building administration and/or the CSE chairperson to obtain 

alternative format materials, including state assessments. 

 Material in alternative formats will be ordered or produced with sufficient lead time to 

ensure that they will be available at the same time as regular format materials are 

providing to other students. 

 The District will give preference in the purchase of instructional materials to those 

vendors who agree to provide such materials in alternative formats. 

 

Special Education Budget 

A budget to support the proposed delivery of special education programs will be developed 

annually, based on the number of special education students and their individual needs. The 

budget will include the funding necessary to support in-house programs, as well as, GST BOCES 

special education programs and private placements.  An additional sum of money is added to the 

special education budget each year in the anticipation of new special education students moving 

into the district, as well as an amount for unexpected additional needs of current students that 

might arise.  The budget is prepared annually and reviewed by the Supervisor of Special 

Education, the Director of Educational Services, the Business Office, Superintendent and the 

Board of Education.  

Special Education Staffing 

Special Education assignments are adjusted each year after the CSE annual review process.  The 

Supervisor of Special Education confers with the building principals, Director of Administrative 

Services, Director of Educational Services and the Superintendent to determine appropriate 

scheduling and staffing within input from various service providers.  
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Board of Education Policies 

The Board of Education policies referring to Special Education can be found in the Policy 

Manual. Numbers and titles are listed here: 

Policy Number 

7610   Special Education District Plan 

7611   Children with Disabilities 

7612   Grouping by Similarity of Needs 

7613    The Role of the Board in in Implementing a Student’s IEP 

7614   Preschool Special Education Program 

7615    Use of Time Out Rooms 

7616   Least Restrictive Environment 

7617   Pre-referral Intervention Strategies 

7618   Declassification of Students with Disabilities 

7620   Students with Disabilities Participating in School District Programs 

7621   Section 504 of the Rehabilitation Act of 1973 

7631   Appointment and Training of Committee of Special Education 

7632   Appointment and Training of Committee of Preschool Special Education 

7641   Transportation Services 

7642   Extended School Year (July-August) Services and/or Programs 

7650   Identification and Register of Children with Disabilities (Child Find) 

7660   Parent Involvement for Children with Disabilities 

7670   Due Process Complaints; Selection and Board Appointment of Impartial  

   Hearing Officers 

7680   Independent Educational Evaluations 

7690   Special Education Mediation 
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Appendices 

 

1. Special Education School District Data Profile- 2017-2018 

2. Fiscal Accountability Summary- 2016-2017 

3. NYSED Blueprint for Improved Results for Students with Disabilities -11/2015 

4. NYSED Field Advisory on Least Restrictive Environment- 12/2015 

5. U.S. Department of Education Least Restrictive Environment (LRE) memo- 11/2015 

 

 

 

 

 








































































































